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Summary: In this article the author focuses on the purpose of in-service teacher educa-
tion and training for professionals in education and analyzes in-service teacher training as a 
form of life-long learning for professionals in education in terms of (1) the motives, challeng-
es for education and (2) the objectives of the various forms of education and training that this 
form of education offers – the possibility of renewing, extending and deepening of the knowl-
edge, familiarizing with the developments in the sector, acquiring the basic license to the de-
velopment of new competencies. The purpose of this paper is to show the opinion of partic-
ipants of various programs of in-service teacher education and training, which are carried 
out at the Faculty of Education, University of Ljubljana about their motives for education and 
training and for the effectiveness of those programs. 
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 Introduction1

In-service teacher education and train-
ing means the form of lifelong education of 
professional workers in education, which, in 
addition to study courses for the obtaining of 
education and for their improvement, pro-
vides professional workers the opportunity 
for refresher, dissemination and deepening of 
knowledge and pairs them with the develop-
ments in the profession or serve to obtain a 
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basic license (the so-called pedagogical and 
andragogical education). The basic objective 
of in-service teacher education and training is 
the professional development of professional 
workers in education, thereby increasing the 
quality and effectiveness of the entire educa-
tional system (Devjak, and Polak, 2007). In-
service teacher education and training (for-
merly continuing professional development) 
of professional workers in education expe-
rienced real development in Slovenia after 
1991, when we adopted the new legislation, 
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and when in-service teacher education and 
training became an integral part of the pro-
motion of professional workers in education. 

The purpose of this contribution is to 
show the opinion of the professional workers 
in education about the motives for education 
and training and their opinions on the effec-
tiveness of the programs they have attended in 
the Centre for further education and training 
at the Faculty of Education at the University 
of Ljubljana in the academic year 2012/2013. 

Theoretical starting points

Professional development of teachers is 
a lifelong process that begins with their under-
graduate education, with many it continues 
with post-graduate education, but all of them 
are all developing professionally during their 
professional career with in-service teacher ed-
ucation and training, self-education and with 
the acquisition of new competences, both in 
formal and informal way. Teachers pedagogi-
cal work requires of him, that in addition to 
the activities, which are tied to the class and 
students, he also works more broadly – coop-
eration with the parents, with the local com-
munity, with the managerial authorities and 
society as a whole. In-service teacher educa-
tion and training, as one of the forms of life-
long education plays the significant role in the 
development of those competences (Devjak 

and Polak 2009). In-service teacher education 
and training, in addition to study courses for 
the obtaining of education and for their im-
provement, provides professional workers the 
opportunity for refresher, dissemination and 
deepening of knowledge and pairs them the 
developments in the profession or serve to ob-
tain a basic license (the so-called pedagogical 
and andragogical education). The basic objec-
tive of the in-service teacher education and 
training is the professional development and 
professional and personal growth of profes-
sional workers, thereby increasing the qual-
ity and effectiveness of the entire education-
al system. The system is financially supported 
by the Ministry of education and is a part of 
the system for the promotion of profession-
al workers in education (Devjak 2006; Devjak 
and Polak 2007; Devjak and Berčnik 2011).

Lifelong learning is a common formu-
la, under which we are able to combine all 
types of learning and education. Quality ed-
ucation, which is based on the principle of 
lifelong education, and which goes beyond 
the traditional distinction between initial and 
in-service (continuing) education, binds to 
the principle of the learning society, in which 
all allows for learning and holistic develop-
ment of an individual’s gifts (Devjak, Pavlin 
and Polak, 2009). We must consider the fact, 
that the European commission and its mem-
bers in the framework of the European em-
ployment strategy, identified lifelong learning 
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as intentional learning activity, running with 
the aim to improve the knowledge, activities 
and skills (Memorandum..., 2000: 3). Lifelong 
learning is no longer just one of the aspects 
of education and training, but it must become 
the guiding principle for the proposition and 
participation in the whole continuum of the 
learning content. From the perspective of the 
expectations of society: the concept of the 
‘learning school’ is derived from two funda-
mental insights. The first is that the school is 
not a static organization, but the evolving and 
constantly changing institution. The second 
one is that this development includes every-
one at school, so that they actively contribute 
to its development. The school is also affected 
by the changes in the socio-economic and so-
cio-politic field and changes in the relation-
ship individual-civil society-state (Barle La-
kota, 2004).

Teachers should, in the context of the 
learning society, prepare their pupils and stu-
dents for life and work in rapidly changing 
conditions in which the ability of continuous 
learning at work and with work and learning 
in interaction with others is the key for the 
economic success and social cohesion. First 
and foremost, this applies to teachers them-
selves (Plevnik, 2004; Devjak and Polak, 2009; 
Devjak, 2006). Teachers are simultaneously 
faced with the process of the transfer, dissemi-
nation, creation and use of knowledge, as well 
as with its „performance and quality”. When 

we think about the teachers competences, we 
cannot ignore the definition of Perrenouda 
(Key competences, 2002), who understands 
competence as the ability of efficient func-
tion in a number of situations, which is based 
on acquired knowledge, but is not limited to 
this knowledge. Author in continuance con-
siders the acquisition of competences as the 
training of individuals for mobilization, use 
and integration of the acquired knowledge in 
complex, diverse and unpredictable situations 
(Devjak, 2009). This concept is, in the opinion 
of C. Razdevšek Pučko (2005), broad enough 
to describe the requirements that are put in 
front of the teacher by contemporary school, 
which represents a complex, diverse and un-
predictable situations, which includes the ne-
cessity of continuous professional develop-
ment, because the knowledge acquired in the 
process of training is not sufficient (Devjak 
and Berčnik, 2011).

Teacher professional development is a 
process of lifelong learning, in which the ex-
periential learning plays an important role. 
The teacher teaches with the identification of 
challenges and with the conscious, reflective 
search for adequate answers to them. Theoret-
ical education plays a crucial role, not only in 
the undergraduate education of teachers, but 
in all stages of teacher’s professional develop-
ment. Theoretical and formal knowledge is the 
foundation for teacher’s reflective handling. A 
reflection on a particular treatment is also an 
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indispensable component of the modern no-
tion of expert operation (Devjak, and Polak, 
2007). In-service teacher education and train-
ing (formerly continuing professional devel-
opment) of professional workers in education 
experienced real development in Slovenia af-
ter 1991, when we adopted the new legisla-
tion, and when the in-service teacher educa-
tion and training became an integral part of 
the promotion of titles of professional work-
ers in education. In the years 1997/98 began 
the education of those who were innovating 
curricula, and in the years 1999/2000 started 
the period of teacher education, a very intense 
teacher education due to the introduction of 
nine year school began in the year 2001/2002.

Officially the Department for continu-
ing professional development was established 
or confirmed at the time of adoption of the 
Rules on the organization and functioning of 
the Faculty of Education, University of Ljublja-
na on the Senate PeF LJ of 08.03.2001. Since 
1991, the office in the context of the Office 
for student’s affairs carried out work from the 
field of in-service education and training, lat-
er a separate department for continuing pro-
fessional development was established. With 
the adoption of the new Policy on in-service 
education and training in the year 2005 at the 
Faculty of Education in Ljubljana, we estab-
lished the Centre for in-service education and 
training. The number of the offered programs 
has increased over the years.  Within the Cen-

tre for in-service education and training, Fac-
ulty of Education University of Ljubljana by 
the Policy on in-service education and train-
ing of professional workers in education (Of-
ficial journal RS 64/2004) we perform:  (1) 
Training programs (so called IZP programs) 
and  (2) Programs of professional training. 
Training programs are courses which build 
upon, develop and disseminate knowledge in 
the programs for the acquisition of education 
and give the new qualification. 

A professional worker, who carries out 
such a program, has the appropriate educa-
tion for the teaching of a specific subject or to 
perform a specific educational work (Devjak 
2006; Zgaga 2009). At the faculty we perform 
nine training programs Training programs in 
biology, physics, households, chemistry, engi-
neering and technology, pedagogical and an-
dragogical education, a program of study for 
pedagogical training of pre-school education, 
a program of study for the early teaching of 
English and the implementing of special-ped-
agogical and socio-pedagogical assistance to 
children and adolescents with deficits in spe-
cific areas of learning and emotional and be-
havioral problems. 

Programs of professional training are 
programs that provide continuous profes-
sional development of professional work-
ers in education, training for the implemen-
tation of the new publicly valid programs of 
education and the achievement of the objec-
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tives of the new curriculum or the catalogues 
of knowledge and exam catalogues, constant 
updating of disciplinary, technical and profes-
sional knowledge, pairing with effective edu-
cational practices and successful approach-
es for professional management of the edu-
cation process and increase in its efficien-
cy (ibid). Among this group of programs are 
prescribed/regulatory (PRP) and update pro-
grams (PSD). Regulatory programs are the 
programs of the training of professional staff 
for the implementation of the publicly val-
id programs, the achievement of the objec-
tives of the new curriculum and catalogues of 
knowledge in the new educational programs. 
Prescribed programs are fully funded by the 
Ministry of education. The prescribed courses 
last 8 to 24-hours. The update programs are 
programs that allow professional workers to 
continually update disciplinary and expert 
knowledge for the subjects they teach or for 
the updating of the other professional work 
they carry out and for the implementation of 
the system and curricular news. The update 
programs also last from 8 – 24 hours. In the 
academic year 2014/2015 we will offer the 
implementation of the 23 programs (more at 
http://www.pef.uni-lj.si/82.html).

Methodology

The objective of the contribution was 
to determine: (1) the motives of professional 

workers in education for in-service education 
and training at the Faculty of Education, Uni-
versity of Ljubljana, and (2) their opinions on 
the effectiveness of the programs (selection 
of topics and content, usability and content, 
organization and execution of the program), 
they have attended in the Centre for in-ser-
vice education and training at the Faculty of 
Education, University of Ljubljana in the aca-
demic year 2012/2013. We have included in 
the analysis 7 training programs (N=179) and 
5 update programs (N=114). The sample in-
cluded mostly women (88, 24%), more than 
half of the participants in the survey were 
without a title (55, 69%) and educational pro-
grams were attended by professional workers 
from all of the 12 Slovene regions. Data were 
collected through the questionnaire, the Min-
istry of education and sport, which is a uni-
fied questionnaire for the whole Slovenia and 
all the organizations and institutions that are 
concerned with the in-service education and 
training of professional workers in education. 
The data were processed with the statistical 
program SPSS.
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Interpretation 

The motives for in-service education 
and training of professional workers 
in education in study year 2012/2013 
at Faculty of Education University of 
Ljubljana 

We were interested in why profession-
al workers in education decide for in-service 
teacher education and training: what are their 
motives for education. Do the motives de-
rive from their desire for education, person-
al growth and professional competence or are 
they educating at the request of the leadership 
of the institute where they are employed? The 
participants were given eight claims. First we 
will look at the results for the IZP programs. 
In the year 2012/2013 we implemented seven 
IZP programs (evident in the legend below ta-
ble 1).

 The results show that the participants 
highlighted as the strongest motive for educa-
tion (statement 1) „Personal desire for the ac-
quisition of new knowledge”, statement 4: „The 
desire for exchange of experiences, examples 
of good practice with the others«, statement 
5: „The acquisition of options for progression 
and these are followed by the statement 2: 
„The requirements of the workplace”. Almost 
all of the participants placed in the last place 
the statement 6: „Recommendation from col-
leagues, that the program is good”. If we look 

at the individual training programs (IZP pro-
gram), we can see that the motive (statement 
1): »Personal desire for the acquisition of new 
knowledge« got the highest average value (3, 
84) in the program »Study program for the 
training of early teaching of English part 2 
(group 2). The result is somewhat not surpris-
ing. At this stage of the study program candi-
dates finished part 1 and their personal desire 
for the acquisition of new knowledge became 
stronger. In the second place, with an aver-
age rating of 3, 69 is the Program of training 
of education in physics – part 1. Also not sur-
prising is the fact, that statement 2: »Require-
ment of the workplace« achieved the highest 
average score (3, 38) in the Study program 
for pedagogical training of pre-school educa-
tion. This is the program that has the maxi-
mum demand in the Centre for further ed-
ucation and training at the Faculty of Edu-
cation in Ljubljana (each year there are a lot 
more registered then there are vacancies) and 
the priority is given to candidates who are al-
ready employed and have high average rat-
ings on previous education. Preschool teacher 
is one of the most popular professions in the 
last time in Slovenia. It is also no surprise that 
the statement 4: »The desire for exchange of 
experiences, examples of good practice with 
others« got the highest average in IZP pro-
gram of the Implementation of special-ped-
agogical and socio-pedagogical assistance to 
children and adolescents with deficits in spe-
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cific areas of learning and emotional and be-
havioral problems. This program was highly 
awaited in practice after the bologna reform 
of study programs, because the interest in the 
field of additional qualifications in this area 
is very large. If we look at the average scores 

of all motives for specific study program (IZP 
program) we can see, that the Study program 
for pedagogical training of pre-school educa-
tion is in the first place, followed by a Study 
program of early teaching of English – part 1. 
We can clearly see, that among motives in all 

Table 1. Motives for in-service education and training: training programs (IZP programs).
TRAINIG (IZP)   

PROGRAMS  
 STATEMENTS

A1/1 A1/2 A2/1 A2/2 A3/1 A3/2 A4 A5 A6 A7

1. Personal desire for the acquisition 
of new knowledge. 3,38 3,41 3,60 3,84 3,58 3,29 3,69 3,50 3,67 3,20

2. The requirements of workplace. 2,33 2,32 2,50 2,32 2,88 3,38 2,56 2,67 1,78 2,80
3. The requirements of management. 1,76 1,41 1,80 1,42 2,13 2,67 1,81 1,50 1,67 2,24
4. The desire for exchange of experi-
ences, examples of good practice with 
the other.

3,00 2,55 3,10 3,16 3,21 2,90 3,25 2,83 2,67 3,32

5. The acquisition of options for pro-
gression. 3,43 3,14 3,10 2,47 3,33 3,52 2,81 2,42 1,55 2,56

6. Recommendation from colleagues, 
that the program is good. 1,76 2,32 1,80 1,68 1,67 1,62 1,50 1,08 1,44 1,40

7. Contact with professionals from the 
area of the study program. 2,19 2,18 2,80 2,63 2,08 2,19 2,81 2,58 2,44 2,52

8. Preservation and linking of new so-
cial contacts. 2,67 2,41 3,00 2,42 2,04 2,24 2,63 2,08 2,33 2,08

Average rate of motives for in-service 
teacher education and training 2,57 2,47 2,71 2,49 2,61 2,73 2,63 2,33 2,19 2,52

n 21 22 10 19 24 21 16 12 9 25

Legend:
A1/1 – Study program for early teaching of English – part 1 (1 . group)
A1/2 – Study program for early teaching of English– part 1 (2. group)
A2/1 – Study program for early teaching of English– part 2 (1. group)
A2/2 – Study program for early teaching of English– part 2 (2. group)
A3/1 – Study program for pedagogical training of pre-school education (1. group)
A3/2 – Study program for pedagogical training of pre-school education (2. group)
A4 – Program of training of education in physics – part 1
A5 – Program of training of education in physics – part 2
A6  – Pedagogical –andragogical education 
A7 – Implementation of special-pedagogical and socio-pedagogical assistance to children and adolescents with deficits in 
specific areas of learning and emotional and behavioral problems (PPPU-ČVT)
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presented study programs, personal desire for 
the acquisition of new knowledge, the acqui-
sition of the options for progression and the 
desire for exchange of experiences stand out.

Update programs

Update programs, in addition to the 
regulatory programs, fall into the category 
of programs for professional development of 
professional workers in education. We have 
intensively carried out regulatory programs 
for more than a decade after the amended leg-
islation on the introduction of the nine-year 

basic schooling and at the introduction of the 
new Curriculum for kindergartens (1999). 
Last years, the professional workers mostly 
decide to visit the update programs. We im-
plemented five of update programs (of 24 
registered) at the Faculty of Education, Uni-
versity of Ljubljana, in the academic year 
2012/2013, These were: Creative movement 
as a teaching approach, the Use of geogebra 
in teaching mathematics, Cooperation with 
parents of children with difficulties in social 
integration part 1, Cooperation with par-
ents of children with difficulties in social in-
tegration, part 2, Singing, dancing and play-
ing and Artistic expression in pre-school and 

Graph 1: Motives for education: Update programs (PSD programs)

Legend:
B1 – Creative movement as a teaching approach 
B2 – The use of geogebra in teaching mathematics 
B3 – Cooperation with parents of children with difficulties in social integration part 1
B4 – Cooperation with parents of children with difficulties in social integration, part 2
B5 – Singing, dancing and playing 
B6 – Artistic expression in pre-school and early-school period. 
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early-school period. Here in the update pro-
grams (PSD programs), as we can see from 
graph 1, participant’s motives are the same as 
in IZP programs. The last place was occupied 
by the statement the „Requirement of man-
agement”, which means that professionals in 
the education and training in the first instance 
choose these programs because of the inter-
nal motives. Update programs allow profes-
sional workers to continually update discipli-
nary and expert knowledge for the subjects 
they teach or the update of other professional 
work they carry out. The requirements of the 
management would likely be more visible in 
the so-called regulatory programs. Regulato-
ry programs are the programs of training of 
professional workers for the implementation 
of the publicly valid program to achieve the 
objectives of the new curriculum and cata-
logues of knowledge in the new educational 
programs.

Participants in all update programs esti-
mated, »Personal desire for the acquisition of 
new knowledge« (the average score in the pro-
grams from 3,52 up to 4,00) and the »Desire 
for exchange of experiences, examples of good 
practice with others« (the average score in the 
programs from 3,20 up to 3,80) as an impor-
tant factor for the decision for the education 
in the individual program. In the last place, as 
we have already noted, was the statement »Re-
quirements of the management« (the average 
score in the programs from 1,33 up to 2.25). 

Motive »Personal desire for the acquisition of 
new knowledge« is most evident in the pro-
gram Singing, dancing and playing, the mo-
tive »Requirements of the workplace” in the 
program Cooperation with parents of children 
with difficulties in social interaction – part 1, 
the motive „Contact with experts in the field 
that program covers” in the program Creative 
movement as a teaching approach, the motive 
„Preservation and establishment of new social 
contacts (acquaintances)” in the program Co-
operation with parents of children with diffi-
culties in social interaction – part 1.

Opinion of professional workers in 
education about the efficiency and 
implementation of programs they attended 
in study year 201272013 at Faculty of 
Education University of Ljubljana 

We were also interested in how profes-
sional workers in education and other partici-
pants, who attended our programs of in-ser-
vice teacher education and training, were sat-
isfied with the effectiveness of the programs 
(selection of topics and content, usability of 
the topics and content, organization and im-
plementation of the program) in the academic 
year 2012/2013.

From table 2 it can be seen, that aver-
age estimates about the content and meth-
ods of work of the seminar are low. In gen-
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eral, they, the update programs were highly 
estimated then the training (IZP programs). 
In the opinion of the participants of the pro-
grams, update programs bring more innova-
tions and fresh ideas, in the implementation 
of program, lecturers took grater account of 
the experiences of the participants and update 
programs more positively motivated the par-
ticipants for including in their teaching prac-
tices new ideas and knowledge acquired at the 
training. After all, this is in some way under-
standable. Training programs primarily serve 
the purpose of the retraining or additional 
qualification of people to work in the field of 
education, while the update programs devel-
op, update and complement the knowledge of 
those already employed and qualified profes-

sionals in the field of education, as illustrated 
by the data in the following table (table 3).

Average low ratings on the training pro-
grams in statements »Getting to know the 
concrete solutions for work«, »The impact on 
the change of attitudes« and »The program 
opens up new questions« can be attributed to 
the fact that participants only learn about new 
area, do not yet have the experience and also 
have unformed views about the content, top-
ics and potential issues from the field of edu-
cation. 

The results concerning the organization 
of the implementation of the education are 
also interesting. Again participants of update 
programs highly rated the organization and 
implementation as the participants of training 

Table 2: Assessment of the implementation of the program contents and methods of work.
        PROGRAMS                                        

 
STATEMENTS

Average ratings for training 
(IZP) programs

Average ratings for update 
(PSD) programs

1. Program brings new and fresh ideas. 2,93 3,72

2. Participants experience were properly taken into ac-
count in the implementation of the program. 

2,67 3,48

3. New knowledge can be used in practice. 3,24 3,41

4. The materials prepared were of quality (content aligned, 
transparent, useful).

2,89 3,31

5. I was encouraged by the program to continue with the 
education and development in this area. 

3,13 3,33

6. I was positively motivated for making changes in my 
work. 

3,11 3,45

Average ratings for the contents and methods of work. 2,99 3,37
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programs. This can be attributed to two facts: 
training programs last for the whole academic 
year and have 60 credit points, while the up-
date programs last one, two or three days (8-
24 hours) and are mostly implemented dur-
ing school holidays, when participants do not 
have direct work with children and pupils, 
while training programs are carried out at the 
weekends (Fridays afternoon and sometimes 
even on Saturdays). 

Some participants of training programs 
wrote in the free responses: „I’ve Missed de-

tailed instructions on the selection of elective 
objects and practices”, „too many and over-
sized seminar tasks”, „too hard too demand-
ing”. But other participants also wrote: „I got a 
lot of ideas for experimental work, theoretical 
basis for the good didactic work in the pro-
gram”. The majority of participants have been 
critical to the implementation of the gener-
al subjects, such as the theory of education, 
philosophy of education or sociology of edu-
cation - too many theories in their opinion. 

Table 3: Assessment of the implementation of the program: functionality of the seminar
        PROGRAMS                                        

 
STATEMENTS

Average rating for Training 
(IZP)  

programs

Average rating for Update 
(PSD)  

programs
1. Gaining of new theoretical knowledge. 3,27 3,07

2. Getting to know new ways of work (methods and ap-
proaches etc.)  

3,01 3,42

3. Getting to know the concrete solutions for work.   2,78 3,36

4. The impact on the change of attitudes. 2,69 2,96

5. Program opens new questions. 2,89 3,27

Average rating on functionality of the seminar. 2,93 3,22

Table 4: Assessment of the organization and the implementation of the program

        PROGRAMS                                    
 

STATEMENTS

Average ratings for 
Training (IZP)  

programs

Average ratings for 
Update (PS)  

programs

1.    Time frame was selected.   2,96 3,30

2.    Spatial conditions for work were selected. 2,81 3,33

3.    The response of performer to the needs of the participants was…   2,96 3,63

Average ratings for the organization and implementation of the program. 2,91 3,42
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They are looking for more practice and prac-
tical guidance. 

Conclusion

Professional development of teachers is 
a lifelong process that begins with their un-
dergraduate education and, with many of 
them continues with post-graduate educa-
tion, but they are all certainly professionally 
developing through their career, in the con-
text of the in-service teacher education and 
training, self-education and the acquisition of 
new competences through formal an informal 
way. Many professional workers in education 
and many others who have already completed 
undergraduate education studies, but would 
like to educate on a specific educational field, 
enter the Department for continuing profes-
sional development at the Faculty of Educa-
tion, University of Ljubljana, and enroll train-
ing and update programs. Analysis of eval-
uation sheets of the Ministry of education, 

science and sports showed that participants 
largely attend the education and training due 
to personal desire for the acquisition of new 
knowledge and/or desire for progress in the 
educational profession. Because the training 
programs are study programs, which build 
upon, develop and disseminate knowledge 
from the programs for the acquisition of ed-
ucation and give a new qualification, the mo-
tive for enrollment in such a program is the 
acquirement of a new option for inclusion in 
the realm of work, for the professional work-
er who carried out such a program, has the 
appropriate education for the teaching of a 
specific object or to perform a specific educa-
tional work. Because these training programs 
are comprehensive and last for the whole aca-
demic year, the participants are more critical 
towards the implementation then the partici-
pants of update programs. These also attend 
education because of their desire for exchange 
of experiences, examples of good practice with 
the other, and because of the contacts with ex-
perts in the field that certain program covers. 
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